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Introduction
Day (2010) recognized children’s' attachment requirements in day care settings. Children
can have access to more time in Early Years education if they have identified Special
Educational Needs (SEN), or if their parents pay additional fees to the provider. Provision is also
available for vulnerable children and children with SEN identified by their local authority, to
start early education from the age of two years. The present study tries to comprehend the part of
the Key Person Approach as an intervention for creating attachment with children Early Years
settings.
The government of UK puts a high esteem on the early training of children, as exhibited
by the impetuses for guardians to enlist their children in a preschool or nursery. This is upheld by
a longitudinal study into the significance of early instruction (Sylva et al., 2004). This study
reported that children who went to preschool experienced advantages in their improvement
contrasted with the individuals who did not go to, and that the nature of the intuitive associations
with staff affected results. It is worth noting here that since this report, the Early Years
Foundation Stage (EYFS) has seen revisions (the current version was published in March 2012
to take effect from September 2012).
The Key Person Approach (KPA) take a gander at the hypothetical underpinnings and
current direction, it is critical to characterize what is implied by the expression "Key Person
Approach". The KPA is to build constructive associations with specific children, and work
intimately with the groups of those kids. The expression "Key Worker" alludes to a part which
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includes speaking with various experts to guarantee a more systemic, key level inside nurseries
(Elfer et al., 2012). The KPA is the main point of this study.
Socio-Political Constructs
In recent decades, research and practice has established in early childhood (0-3 years) as
one of the multidisciplinary areas that most impact has had in the generation of public policies in
various countries (Beeber et al., 2007). These policies have opted to turn in the design and
implementation of various types of Early Childhood Intervention, which despite showing a wide
variability, share the common objective of supporting the social, cognitive, physical and mental
development of infants and preschool children through health services, education and / or social
care offered to them and their families (Love et al., 2006; Gray & McCormick, 2005; Shonkoff
& Phillips, 2005).
Availability and accessibility to early care and education services provided by the state
are influenced by three factors: coverage policies and access to quality services; maternity
policies and paternity leave, and cultural family traditions (Byron, 2015).
UK had with a disjointed care for the child in early childhood system; however, in recent
years have promulgated a series of regulations and laws where the first childhood becomes the
responsibility of the education sector. The aim is to integrate the care and education dimensions
(Byron, 2015). The policy document laid the foundation for the early childhood policy from birth
to nine years, and both Care Act (2006) Plan unified policy attention to the children under the
Sure Start Unit within the new Department of Children as School and Family.
In the UK it has been raised to create a parent Charter, a document that describes the
minimum level of support that parents should expect local authorities. Also the use of an
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individual record for each child development suggests from birth to eleven years it remains with
parents. Finally it also proposes to work with Key Persons’ support to parents from schools to
improve attendance and behavior or give advice. They have made available financial resources
for series of pilots to identify the most appropriate local strategies that seek a greater parental
involvement.
Acknowledgment of the effect of early connections on results for children as they create
is settled as noted by Thompson (2008). Thompson (2008) takes a gander at elements most
straightforwardly connected with attachment theory, for instance; relationship working,
enthusiastic direction and social-intellectual capacities. The conclusion is that the writing keeps
on supporting the contention that children named as 'securely attached' encounter more positive
results in numerous regions. Thompson (2008) noticed that the explanations for this are not clear,
however he attracts regard for the writing which recommends affectability is an essential
component. This might be entirely pertinent to comprehension the connections between Key
Persons and children in Early Years settings, as the Key Person's affectability to the kid's needs
might be principal to the elements of their relationship.
Whether in recognition of the potential benefits, or due to increasing financial need for
both parents to be in employment, the Childcare and Early Years Providers Survey (Office of
National Statistics, 2010) recorded that the number of providers offering full day care in England
has increased by 77 per cent since 2001. This has occurred alongside a reduction of 39 per cent
in sessional care (where a session is up to 4 hours). This reduction appears to be due to this
increase in full day care, where parents are demanding more hours. This is supported by
evidence showing that 18 per cent of full day care providers had changed from offering sessional
care, with the majority reporting that this was due to parental demand. Of course, it is difficult to
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infer a causal factor for the increase in parental demand, as the statistics for employment in
households with dependent children remain fairly static in recent years. These statistics are
general though, and do not really provide an indication of the situation for households with
children below five.
Attachment Theory seems to have had a fairly huge effect on current direction,
approaches and hone with children (Slater, 2007). It is additionally indispensable to the work of
offices, for example, Sure Start and social consideration. Keeping in mind the end goal to
comprehend what a few specialists may definitely know, it appears to be critical to survey a
portion of the direction that the legislature accommodates early training settings.
Bakermans-Kranenburg et al (2008) conducted a study with mothers of lower middle
class previously classified with insecure attachment representations (according to results of the
Adult Attachment Interview). This study compared two types of attachment interventions, being
the first aimed at improving maternal sensitivity by written on sensitive parenting and videofeedback information, while the second intervention focused on improving attachment
representations of the mother through additional discussions its history of early attachment. The
video-feedback used in both interventions included the following elements: (a) learn to recognize
the contact-seeking behavior and exploration of the baby; (B) develop a better perception of the
signs and subtle expressions of the baby; (C) relevance to respond appropriately and promptly to
the keys of the baby and (d) improving affective atonement and exchange of emotions between
mother and son (a). Both interventions were conducted in four home visits between 7 and 10
months old baby. In the post-test at 13 months of life of the infant, the results showed significant
improvements (effect size of .87) in maternal sensitivity in both interventions, compared to the
control group.
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Authors like Espe-Sherwindt (2008) suggest how we can distinguish in Early, between
service approach focused on the child in other ways of carrying out the practice; especially when
the practices of professionals can be described along a continuum, from KPA, to family-centred
approach. The Department for Education describes the Key Person’s role as:
•

The Key Person helps the child to get comfortable with the setting and to feel certain and
safe inside it;

•

Key Person builds up a real bond with children and offers a settled, cosy relationship;

•

When children feel upbeat and secure along these lines they are sure to investigate and to
experiment with new things.
Intervention
Early Childhood Intervention programs are based on assumptions regarding firmly

established critical impact of early life for all posterior human development (Shonkoff &
Phillips, 2005). However, it has not been easy to transfer the accumulated knowledge of child
development in Early Childhood Intervention programs to achieve successful results in the
previously explicit goals. The development of such programs in various parts of world has been
plagued by methodological problems and ill-defined designs (Shonkoff & Phillips, 2005), guided
by ideological principles rather than by foundations anchored in theory and research, with the
result that often taken public policy decisions rather on the basis of anecdotal experiences on the
substrate of evidence-based practices (Olds et al., 2007).
According to O'Connor & Zeanah (2003), attachment interventions have three common
characteristics: (a) focus on the person-child interaction; (b) generally they are designed for
infants and toddlers; (c) and most interventions focus on the dyad and assume that the main
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variable to change is the lack of sensitivity of the parent. According to Bakermans-Kranenburg et
al (2005) intervention programs are in compliance with theoretical and empirical diverse and
even divergent respect to the parameters that influence child development and the variables that
should focus on intervention fundamentals, which translates into objectives, methods of
intervention and different frequencies and intensities.
In a review and meta-analysis on 15 preventive interventions involving the measurement
of child disorganized attachment as evaluation of results (Bakermans-Kranenburg et al., 2005), it
was found that effective interventions starting at 6 months old baby (and not before). In addition,
the findings of this study show that interventions were focused only on maternal sensitivity
which were significantly more effective in reducing disorganized attachment than those who also
worked parental support and mental representations of attachment.
Attachment Interventions have focused primarily on stimulating parental sensitivity in
strengthening mentalizing ability of caregivers and providing social support to parents. As cross
member, could be understood that such interventions are aimed at promoting greater
understanding and visualization of the unique characteristics of the child (a) needs, which in turn
would impact on the relationship link between them, may change more or less as the type of
attachment observed.
Early Childhood Intervention programs have shown positive results when it comes to
experiences developed under strict control conditions, generally linked to university projects. For
example, Gray & McCormick (2005), examined the impact of nine such programs of high level
and quality, which in turn had been evaluated rigorously through experimental studies, finding
that groups intervention performed better than control groups, including: (a) cognitive, emotional
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and educational gains for the child; (b) improvements in relationships and interactions between
parents and children; and (c) long-term benefits for child, such as greater participation in the
labour market, less dependence concerning the system of social welfare, more income in
adulthood and a reduction in criminal behavior. However, the results become much less
stimulating experiences when investigations are reviewed developed in the context of
implementation in the "real world" (Olds et al., 2007).
The knowledge accumulated to date has shown that clarity of design, quality of services
offered, the level of competence and fidelity equipment of these program design also as ensuring
the involvement and user participation, are key variables in the results obtained by the early
intervention programs, regardless of their focus of action (Olds et al., 2007; Love et al., 2006;
Gray & McCormick, 2005).
Importantly, most Early Childhood Intervention programs have shown significant and
lasting effects which are very expensive, associating this cost to the intensity required to
overcome disadvantage conditions intended to supply. Therefore, it is necessary to accumulate
evidence regarding whether it is possible to achieve efficiency under more "weak" variants of
Early Childhood Intervention programs models, especially in countries that does not have the
financial resources of a developed country for implementation of their policies in childhood.
Children were reported to have freedom in being able to form positive relationships with
any of the adults in the setting. At the level of the child, this provides evidence that working with
the child’s Key Person alone may not be as beneficial as working with a number of adults in the
setting. This has implications for the attachment needs of the children, as it can be difficult for
staff to remain aware of a child’s emotional needs in a group situation (Ahnert et al., 2006). This
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may be even more so if there is ambiguity over who is monitoring a particular child, something
which could be possible if they spend proportionately more time with another adult. Identifying
if the child prefers the company of another adult over their Key Person may be useful in
gathering information and developing appropriate support. Educational Psychologists (EPs) are
engaging in preschool work could also ensure that interventions and strategies are useful both at
home and in the setting, given the level of parental partnership indicated by participants in this
research.
At the level of the setting, EPs could work with staff to develop training programmes
which recognise and add context to the practical experiences that Key Persons value. Key
Persons seem familiar with attachment theory, but perhaps workshops on building positive
relationships and the applications of attachment theory might be a useful resource to Key
Persons. This would support Randall’s (2010) aims outlined in the introduction. EPs could also
work with settings to develop robust methods of evaluating the Key Person role which could be
context specific and review aspects of their relationships with their Key Children.
In spite of this diversity, it is possible to argue that within programs that seek to foster a
secure attachment or improve existing style attachment, can differentiate three main lines of
action: (1) interventions aimed at stimulating sensitivity or behavioural response of KP; (2)
programs that focus on the representations operational internal KP attachment or models; (3) and
interventions that attempt to stimulate or provide social support to parents (O'Connor & Zeanah,
2003).
It should be noted that the methodology of interventions whose main objective is to
increase sensitivity ranging from teaching observational skills to make them better perceivers,
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regarding relevant issues in the development of the child or model the desired behaviors, and
positively reinforce behaviors adequate sensitivity and responsiveness, for example, by using
video-feedback (Bakermans-Kranenburg et al., 2005).
Voice of the Child
In the United Kingdom (England and Wales), the Law on Care for children (Childcare
Act 2006) requires Parents are involved in planning, development, implementation and
evaluation of educational services. In England educational programs for children attach great
importance to the involvement of parents by providing support and facilitating access to training.
Parents play an important role in the functioning of the local programs and partnerships are
composed of parents and members of the community equally. In the UK (Scotland), it is required
to establish effective ways of collaboration and maintain regular communication with parents
(Evangelou et al., 2009). The education authorities have a duty to encourage the involvement of
parents in schools publicly funded, even in the field of early childhood education.
Interventions developed from the conceptual framework of attachment theory (KPA) for
addressing a number of themes present in infants and children who have suffered various
violations and trauma in their life history. This, as one of the areas most damaged by receiving
abuse, sexual abuse or neglect in early childhood is precisely attachment, resulting in turn
affected all processes bio-psychosocial development that relate to the type of attachment gestated
in that stage. Therefore, if one seeks to redress the consequences of such violations and / or
prevent the development of further damage to these children, the fundamentals and
methodologies of interventions exposed, both psychosocial and therapeutic, are of prime
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importance for public policy, social organizations for managers and professionals and operators
of related services.
Grieg et al (2010) survey a sample of Key Persons (KPs) on their practice in relation to
attachment theory. They found that all respondents agreed that dealing with attachment
difficulties should be part of the KP’s remit. This appears contrary to Slater’s (2007) claim that
many KPs remain “sceptical” to the relevance of attachment theory in practice. Whilst it is clear
that Grieg et al (2010) provide the more current view on this, it must also be recognised that their
sample may not be representative of all practitioners, with the possibility that a substantial
number still question the worth of the theory.
Randall (2010) emphasises the role of the KP in supporting the development of secure
attachments in children. She suggests that the main areas for KP involvement lie in training
opportunities which aim to develop practitioner’s skills. Specifically, a focus on developing
strategies, the implications of attachment theory on practice, and developing practitioner’s
reflective abilities, are highlighted. However, it still appears to convey a predominantly deficit
model, which assumes most of the work to be done is to support children presenting with
difficulties. If we are to consider the many levels on which the EP can work (Cameron, 2006),
“dealing with attachment difficulties” could potentially be a proactive approach as well as a
reactive approach. We have established earlier that the research indicates the importance of early
attachments (Thompson, 2008).
The quantitative increase in the exposure of children to KPA show improvements in the
quality of the services offered over time may explain why the impact assessment revealed some
negative effects of the program in the case of children and the most disadvantaged families and
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why the second phase of the evaluation showed, however, beneficial effects for virtually all
children and families (Melhuish et al, 2008).
Various assessments made this longitudinal study of children / as (since they were in
kindergarten and throughout school) document that the home environment and parental
involvement in their children's education are crucial to improving learning achievement of
children. Parental involvement can be even more important than the educational level,
occupation or parental income.
The study sought to analyse the effects the KPA has on children and their families.
Overall assessment identified a positive impact of the KPAon children, as well as the
development of children. An important finding is that the positive effects of KPA is universally
distributed among the children and not concentrated in any particular subset. The study (Craig et
al., 2008) revealed that parents of children showed negative parental attitudes. Also, the children
had better social development, better independence and self-control, and showed a positive social
attitude more often than the control group. It seems that the effects of positive social behavior
due to good advice on how to educate children at home.
The main features will be summarized with respect to the operated population techniques
used and results obtained in the interventions described above. It is important to clarify that these
listings do not imply that one intervention is applied to all cases, use all the techniques and has
demonstrated its effectiveness for all results reported. The aim of this analysis is only to illustrate
the range of topics, tools and possibilities for intervention in addiction to date.
This aspect could be understood in the light of evidence showing that the process of
change is more likely to observe in a behavioural dimension than in a representational
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dimension; that is, it would be easier to change patterns of interaction, to change the style of
attachment as such infants or internal operating models of caregivers. These considerations may
be relevant to emphasize the importance of promoting sensible response caregivers (as) in
psychosocial risk, for example, when making promotion in children's mental health, training staff
direct treatment in residential systems or intervene with family caregivers specialized host,
among other possibilities.
Studies show that the evaluation of the results of interventions in addiction show greater
validity when measured with instruments for observing the quality of interaction, and not just
instruments of self-report, which are subject the effects of social desirability. This is a challenge
for the reality, since it is necessary to have observation instruments properly validated for the
national reality and this area is still a nascent field development. Moreover, the evidence shows
that are more effective brief interventions with a clear and narrow focus, above interventions
broad approach and long-term (Broberg, 2000). Targeted interventions are essential to advance
without misplacing the north in the multiplicity of problems that the environment of these
children usually presents.
Conclusion
This research has implications for KPA practice at all levels. At the level of policy, this
piece of research provides evidence Key Persons seem to value practical knowledge as opposed
to theoretical knowledge. This means that it might be useful to focus on practical, reflective
courses as means of delivering up-to-date research and guidance to staff. This might help ensure
that they are able to access and apply it to practice more effectively. This could help the Key
Person role become more consistent across settings, leading to less variation in the quality of
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service being accessed by families. KPs could also work with training providers to review and
develop course materials which build on the experiential aspects that Key Persons seem to value
The conclusion, built from the above discussion is to further serve the goal outlined in
Randall’s (2010) paper. This goal is to support the development of positive relationships between
adults and children so as to promote the positive outcomes that have been identified by the
literature. This research seeks to do this from a positive standpoint, not assuming the presence of
a deficit. Subsequently, the exploration of current practice will seek to enhance practitioners’
understanding of what is happening in Early Years settings and shed some light on the potential
for EP involvement at a more systemic level.
For Educational Psychologists (EPs), knowing more about the role of the Key Person
may serve to better facilitate collaborative work and early intervention for preschool children.
Preschool work currently appears to be underdeveloped in many authorities, with schools
receiving the bulk of EP time. A proactive and preventative approach may be to encourage the
exploration of collaborative working models and increased preschool involvement, and this can
begin with improving our understanding of the people and environments in which we seek to
become more involved.
To effectively support the changes obtained by KPA and attachment workshops means
the place of such interventions in the context of a comprehensive approach that also consider
issues related to formal and informal network of the child (a), satisfaction of basic needs or
relational resources that can be found in its significant environment, among many others. These
issues have usually been handled by KP for the same program or therapists in coordination with
other actors in the institutional network.
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This conclusion is valid for the various situations that fall within the context of
addressing attachment problems in infants and children with a history of psychotherapy,
workshops and focus interventions are useful and effective, but not recommended based solely
on the use of these resources to address relational and relational problems of children seriously
violated their rights. It is necessary to coordinate these resources with more broad and stable
systems over time monitoring, tracking and maintenance support progress, allowing in turn
prevent or detect relapses needs of new interventions in a timely manner. This figure does not
exist today as an alternative network of services available to social organizations working with
children seriously breached and must be supplied by the well - intentioned but insufficient
psychosocial teams own efforts.
Finally, it should also be noted that other necessary requirement for the implementation
of a KPA in Early Intervention approach is the development, professionals, a set of skills that go
beyond the specific knowledge of the discipline and its abilities. We refer to the necessary
development of personal qualities such as empathy, self-awareness, self-reflection, emotional
self-control, sensitivity, authenticity, listening skills, facilitation capacity, and ability to
communicate with others. These skills are necessary for both the development of a cooperative
work in cross-disciplinary team and for the proper development of the required interactions with
the child
It is not recommended to use models that are based mainly or solely in handling case,
given its low proven effectiveness, but is encouraged mix with predesigned case management
interventions, community health services, education and resolution of social issues, including:
the intervention model arises multidimensional and multi addressing family specific, community
aspects of institutional approach with various strategies and constant coordination with relevant
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actors from other areas (clinics, schools, ministries, Municipalities, etc.). Also, currently it is
progressing in the workshops design and support materials to develop home and psychoeducational interventions.
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